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[ 3é épreuve écrite Dominante Histoire et Géographie

25l B 3¢ épreuve écrite Dominante Sciences Expérimentales et Technologie
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Infas 5,01a7,99 8a9,99 10a11,99 12 214,99 Sup a 15 Absents Copies blanches
Meilleure note obtenue en frangais : 19,50 Moyenne obtenue en frangais : 10,07
Meilleure note obtenue en mathématiques : 19,25 Moyenne obtenue en mathématiques : 10,85
Meilleure note obtenue par un candiat ayant choisi la dominante histoire  Moyenne obtenue par les candiats ayant choisi la dominante histoire
géographie : 18 géographie : 08,26

Meilleure note obtenue par un candiat ayant choisi la dominante sciences Moyenne obtenue par les candiats ayant choisi la dominante
exp. et techno. : 15,25 sciences exp. et techno. : 08,49
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Cela dit, la gestion du temps semble avoir posbl@nee a un certain nombre de candidats : la plupart
d’entre eux traitent le sujet dans I'ordre des tjaes : ils ont visiblement soigné leur synthéstaité
beaucoup plus rapidement la question complémentgiril s'agisse du fond ou de I'expression. Les
candidats doivent s’exercer a gérer leur temps.
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Les notions de difficulté et de réussite des élewaide et d'intervention de I'enseignant sont
centrales : ici, il s'agissait d’analyser les prdiifons des éléves a la lumiéere de cela, et detstarde
propos. Ne traiter que la surface des productiassh¢sitations des éléves, les répétitions) rfesaitf
pas : la compréhension du récit, de sa chronoldgi® personnages et de leur rble était essentielle.
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De maniére générale, les membres des commissidnsoastaté que les copies avaient un niveau
correct en orthographe et supposent que les cdadida été alertés sur I'importance de présenter le
travail de fagon soignée : I'écriture doit étrahlie, le jargon inapproprié évité, le texte poncaié
aére, structuré en paragraphes, des transitionsrdd@tre ménagées.
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ANGLAIS

Préparation : 30 minutes — entretien : 20 minutes

SUJET N° 16

MORE HOUSEHOLD DUTIES?

If you've been laid out and laid off by the downturn and your spouse is still working, how
much do you rearrange your family life? Do you assume the hit you've taken is temporary
and leave all the old roles in place? Or do you concede semi permanence and take on more
household duties, never mind what went before or what it all means?

That's a question more couples are facing because the layoffs, so far, are largely affecting
men. | put out a call a couple of weeks ago asking for their stories. | wanted to know,
specifically, how couples handling a husband or wife's unemployment are also handling
what's called the second shift—the work we do at either end of the day to keep our kids and
our homes running. The responses suggest that, possibly, the interplay between this
recession and "who does what" in the house may be more complex than past data about the
behavior of unemployed men suggest.

That's the kind of story | heard from Penny, a registered nurse who lives in Seattle. She says
that she and her husband both used to have "flexible jobs—mine part-time, his full-time—and
split the child care/house duties accordingly." Sometimes Penny felt as if she was doing
more than her share, and she said so, "mostly because | HATE housework," she writes. Her
husband lost his job in October. Penny was pregnant with their second child. They had a
"reality check talk,” she says, about how "there's no chance for him to get another job in his
field." Instead, she would go to work full-time, and her husband would be a stay-at-home
dad. In other words, they decided to treat his layoff as semi permanent and plan accordingly.
They could weather the change financially because Penny is the higher earner.

And at home? Penny was worried about her husband's state of mind. But so far, so good.
"I've spent some sleepless mornings (I work night shift) thinking, what if he's not happy?
What if he misses his job (which he loved)? When I've asked how he feels about it, he says
that it's been a paradigm shift and taken some getting used to, but so far he likes it." Penny
says her husband hasn't quite picked up the cooking and housework. "But he's figuring it out,
and I'm sitting back and letting him."

Adapted from slate.com, March 12, 2009

+/
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SUJET N° 17

THE HEART OF A TEACHER

What is heart? Passion, desire, and drive combined to form an intense intrinsic motivation to
act. This is the foremost quality of a good teacher and the first thing | look for in a teacher on
my staff.

As | conducted countless professional development sessions, created numerous growth
plans, and counseled teachers in coaching sessions, it became apparent that the heart of a
teacher is what matters—everything else can be taught. For some reason— maybe the
seemingly short workday, frequent vacations, or job stability—professionals flock to the field
of education.

Unfortunately, the salary of a teacher hardly makes the job worth it. Therefore, in the schools
we see apathy, burnout, and despair in teachers who really did not want to be in the
classroom in the first place. Yet, we are stuck with them. Despite advanced degrees and
certifications, no amount of professional development and coaching could make these
teachers better because their heart is not in it, though they keep teaching year after year.

On the other hand, take a new teacher, one who has always wanted to help children and
teach, yet has little or no experience and may not even be certified. Who would you rather
see on campus? Many would choose the veteran who has experience, but at what cost? In
this age of society, education is continually changing, evolving, moving steadily towards
putting (and keeping) the student first, and campuses need teachers who are willing to do the
same, teachers with heart.

This “heart” that good teachers possess moves them to continually put students first. This
naturally leads these teachers to attend whatever professional developments, listen to
whatever advice, and employ whatever strategies necessary for the benefit of their students.
This motivation to adapt and evolve cannot be taught and does not automatically
accompany a certificate of certification.

Teachers who possess heart take heed to counsel and advice. They embrace new teaching
models, such as co-teaching and technology in the classroom. They self-evaluate, study,
research, observe, and adjust, all without prodding from department heads and
administration. Students cannot help but benefit from these teachers who are open,
resourceful, and ready to learn.

Adapted from Essays on Teaching
March 10th 2009
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NEW JERSEY WANTS TO MAKE TEACHERS OUT OF WALL STREE T'S UNEMPLOYED

Unemployed Wall Street traders will soon have new career opportunities just across the
Hudson River. The New Jersey state legislature this week unanimously approved a new
program that will expedite the certification of new public school math and science teachers,
the Newark Star-Ledger reports.

Because the program will initially focus on attracting former financial services employees
whose jobs have been swallowed by the recession, supporters consider it a win-win for the
economy and the public school system. New Jersey and many other states frequently face
shortages of qualified teachers in math and science, areas of study where American students
lag behind their international peers.

The state Department of Education will oversee the 18-month pilot program, which will
operate in part out of Montclair State University's northern New Jersey campus. Montclair is
an ideal spot to house the new program because it is just a 40-minute drive from the financial
services district where the adults the program targets once worked.

Though many former Wall Street workers majored in economics or business and used math
frequently on a day-to-day basis, few have the 30 college math credits required to participate
in the alternate route certification program already in place in New Jersey. Ada Beth Cutler,
dean of Montclair State's College of Education and Human Services, says the idea of the
new program came to her in light of this stumbling block and the high number of qualified
individuals out of work and interested in becoming teachers. She collaborated with Education
Commissioner Lucille Davy on the program's structure and requirements. "These programs
will be rigorous,” Davy says."It's not like a back door to teaching, but they will allow us not to
lose people with great potential.”

In lieu of the math credit hours, Cutler says Montclair State's program will require candidates
to pass a math aptitude test, learn teaching techniques, and pass the content-knowledge
tests required of all alternate route teaching candidates.

Adapted from USNEWS.COM, March 20, 2009
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SUJET N° 34

ELECTRIC CARS ARE GIVEN OFFICIAL GREEN LIGHTS TO BO OST CLIMATE
CHANGE GOALS
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The proposal is part of a £100bn scheme to reinvigorate Britain's plans for cutting emissions
of carbon dioxide. Developing cars to run on electricity is important because their energy can
be derived from renewable energy sources.

In Israel, which is developing a flourishing electric car industry, there are plans for solar
energy to provide the power for charging batteries to run electric vehicles. In the UK, wind or
wave generators would be used.

"Fossil fuels are going to run out; we're going to have to be driving electric vehicles,” said
Robert Evans, chief executive of Cenex, a government-backed organisation that aims to
introduce low-carbon vehicle technology, "This is such an innovative idea it has caught a
high level of imagination across the sector. If the motor industry invests in it, it has a real
potential to move quicker than market forces might otherwise dictate.”

Cars currently generate about 20 per cent of the planet's output of carbon dioxide. Cutting
that figure would have a big effect on climate change. Electric cars can also use energy to
charge batteries at night.

Local councils in London have already set up a small number of charging points for private
electric cars.

Evans said interest was growing owing to a combination of incentives, such as free parking,
exemption from the congestion charge in London and the recent rises in the price of petrol.

The first few thousand cars should be operating within the system by next year and the aim

is to put a further 10,000 into the scheme each month in 2010. The cars can be charged or
flat batteries can be replaced with a charged one.

Adapted from The Observer, Sunday 22 June 2008
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UNA INSTITUCION COLOMBIANA CON 4.800 LIBROS Y 2 BURROS

En un ritual que se repite casi cada fin de semana para hacer el cansino viaje, Luis Soriano
retne a sus dos burros, Alfa y Beto, delante de su casa. Les pone unas alforjas en las que
se lee la palabra “Biblioburro” y las llena de una ecléctica carga de libros para gente que vive
en las aldeas mas alejadas.[...]

“Empecé con 70 libros y ahora tengo una coleccion de mas de 4.800”, comenta Soriano,
profesor de primaria de 36 afios que vive en una casita con su mujer y sus tres hijos, donde
los libros se amontonan hasta el techo. “Esto empez6 como una necesidad, después fue
obligacion, y luego, costumbre”, explica. “Ahora es una institucion”.

El Biblioburro es una institucion pequefia: un hombre y dos burros. Soriano la cre6
convencido de que poner libros al alcance de la gente que no los tiene podria mejorar esta
pobre region, y tal vez incluso Colombia.[...]La idea se le ocurrio, dice, al darse cuenta como
profesor del poder de transformacion que ejercia la lectura sobre sus alumnos.

[...]JPor aguel entonces ya estaba en la veintena, la larga guerra interna de Colombia habia
llevado a los paramilitares a las andrquicas zonas pantanosas y a las colinas que rodeaban
La Gloria, lo que daba pie a conflictos con las guerrillas y a la intimidacion de la poblacién
local. En ese clima de violencia que ha disminuido desde entonces, Soriano empez6 a
aventurarse con sus burros y sus libros.

Hace varios afios llegé un momento decisivo, cuando escuchoé en la radio algunos extractos
de la novela La balada de Maria Abdala, de Juan Gossain, periodista colombiano y escritor.
Escribié una carta al autor para pedirle una copia del libro para el Biblioburro. Después de
gue Gossain hablase de los detalles del proyecto de Soriano en su programa de radio, las
donaciones de libros proliferaron.

“He aprendido que conseguir que alguien, aungque sea una sola persona, se interese por leer
una noticia rutinaria —por ejemplo, el aumento del precio del arroz— es un gran paso
adelante”. concluye Soriano.

Segun Simon Romero, Autogestion n°77 , 2008
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TRUFFAUT ENSENA CINE EN EL 'COLE'

¢Existe una pedagogia de las artes? ¢En qué se diferencia la ensefianza artistica de la
educacion artistica? ¢Se puede ensefar el arte 0 simplemente se encuentra, se transmite,
se experimenta? ¢Como exponer a los nifios un encuentro con el cine? A finales de 2001,
el entonces ministro de Educacion Nacional francés, Jack Lang, encargd a Alain Bergala,
cineasta, ex redactor jefe de Cahiers du Cinéma y profesor de Cine [...], la elaboracion de
un proyecto para introducir el séptimo arte en la escuela[...]

Lejos de la extendida teoria bautizada como "De Pokémon a Dreyer", segun la cual habria
gue partir de lo que a los nifios les gusta de manera espontanea para conducirlos poco a
poco hacia peliculas més dificiles, Bergala aboga por la "formacién del gusto" a través de
un proceso que incluiria los siguientes elementos: organizar la posibilidad del encuentro
con las peliculas, entre ellas los 400 golpes de Francois Truffaut [...]; sefialar, iniciar,
convertirse en pasador; aprender a frecuentar las peliculas, y finalmente tejer lazos entre
ellas.

Con todo ello, el proposito de esta pedagogia de las artes no solo residiria en reducir las
desigualdades, sino también en desarrollar el espiritu critico y revelar en los chavales
cualidades como la intuicidn y la sensibilidad. Aunque Bergala parte de una base tan logica
como habitualmente olvidada: que se puede discutir sobre el arte y se puede debatir sobre
las opiniones, pero de ningun modo se puede discutir sobre los gustos. [...]Y mas si se tiene
en cuenta que cuando hablamos de un medio tan extendido y de fécil acceso como el cine,
los nifios no han tenido que esperar a que se les ensefie a leer y analizar las peliculas para
colocarse a si mismos en la posicion de espectadores, y sentirse perfectamente
competentes, incluso antes de cualquier aprendizaje.

Segun Javier Ocanfa, El Pais, 14/04/2008
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WENN BUCHSTABEN TANZEN

Jakob Schmid, 12, konnte schon sehr frilh sinnerfassend und flieRend lesen. Nur mit der
Rechtschreibung hatte er Probleme. Immer wieder fragten die Eltern die Volksschullehrerin
daher, ob Jakob nicht Legastheniker' sein kénnte. Da er aber ein guter Leser war und die
Padagogin auch sonst keinerlei Anzeichen fir Legasthenie erkennen konnte, schloss sie das
aus.

Doch Jakobs Fehler beim Schreiben wurden in der vierten Klasse immer noch nicht weniger.
Zudem war er oft unkonzentriert. Nach dem Umstieg in die Allgemeinbildende Hohere
Schule empfahl Jakobs Deutschlehrer einen Besuch beim Schulpsychologen. Der stellte
fest: Jakob hat eine bestimmte Form der Legasthenie, bei der er gewisse abstrakte Formen
nicht erkennt. Das macht das Merken von Wortbildern — eine wichtige Basis fur die
Rechtschreibung — schwierig.

Mit Ubungen lernt er, sich zu konzentrieren. Auch die Rechtschreibung wird allm&hlich
besser. Jetzt geht Jakob in die 2. Klasse der Allgemeinbildenden Hoheren Schule
Klostergasse. ,Anfangs hat die Deutschprofessorin mit mir spezielle Ubungen gemacht. Jetzt
macht das die Legasthenielehrerin“, sagt Jakob. Die Eltern sind erleichtert, dass die
Professoren mit seiner Legasthenie umzugehen versuchen: ,Die Rechtschreibung flief3t nicht
so stark in die Benotung ein.”

Bis zu 15 Prozent aller Menschen von Legasthenie betroffen. Erschreckend: ,Es gibt keine
genaue Zahlen, weil diese therapierbare Schwache oft Gberhaupt nie diagnostiziert wird.
Diese Menschen scheitern oft frih in ihrer Schullaufbahn. Sie und ihre Eltern leiden, weil
man ihnen sagt, dass sie dumm sind. In Wirklichkeit ist unser Schulsystem oft zu dumm,
Legasthenie rechtzeitig zu diagnostizieren und den Betroffenen zu helfen“, meint Kurier-
Schileranwalt Andreas Salcher.

.lch bekomme viele Falle, die dokumentieren, dass Lehrer den Legasthenieerlass nicht
kennen oder sich weigern, ihn anzuwenden. Eltern héren dann Satze wie ,Ich kann das Wort
Legasthenie schon nicht mehr hdren*.

Je spéter reagiert werde, desto schwieriger sei die Therapie: ,In vielen Féllen tragen allein
erziechende Mitter die gesamte finanzielle Last der privaten Therapeuten. Die
Friherkennung und Behandlung von Legasthenie ist eindeutig Aufgabe des o6ffentlichen
Schulsystems*.

nach Ute Bruhl, Kurier, 3. Juni 2008.

! der Legastheniker : le dyslexique
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"Obesita e violenza in aumento
Ecco perché spegnere la tv"

Parla Gianni Bona, vicepresidente della Societa Ita  liana di Pediatria.

Bambini e adolescenti guardano troppa televisione. Quindi giocano di meno, passano meno
tempo con la famiglia e tendono ad acquisire comportamenti sociali negativi. Senza parlare
dell'obesita in continuo aumento per le abitudini alimentari sbagliate e I'eccessiva
sedentarieta.

Professore, perché un giorno senza televisione?

"E' un progetto che da tempo stiamo portando avanti. Una sensibilizzazione contro I'uso
eccessivo della tv da parte dei bambini e degli adolescenti, che comincia gia a tre anni. E
che va regolamentata.

Non & un po' poco un giorno solo?

"E' una questione simbolica, un modo per sollevare attenzione sul problema. Passare ore
seduti davanti alla tv vuol dire mangiare di piu e peggio, con conseguenze gravi
sull'alimentazione.”

In Italia i bambini sovrappeso e obesi sono circa i | 30 per cento: € emergenza?
"L'obesita comporta un rischio maggiore di sviluppare malattie come il diabete o le
cardiopatie. Quello che e inquietante é che inizia sempre prima: I'esordio non é piu frai 7,8
anni, ma oggi e fra i 4,5. Purtroppo per I'obesita siamo i primi in Europa insieme alla Grecia.
In Italia va peggio al Sud".

Cosa si puo fare?
"La cosa piu importante € la prevenzione: un uso corretto degli alimenti, relativo alla quantita
e alla distribuzione nell'arco della giornata.”

La tv influisce anche sui comportamenti sociali dei piu giovani .

"E' uno degli aspetti nuovi che emerge maggiormente dagli ultimi dati che abbiamo
elaborato. Il punto di riferimento non sono la scuola né la famiglia, ma i coetanei e tv e
Internet”.

Voi sottolineate anche I'eccesso di scene violente.

"Si, ci sono troppe scene di violenza non adatte ai piu piccoli. E lasciano il segno: molti studi
internazionali lo dimostrano. C'e poi una correlazione forte con il bullismo: i bambini tendono
a diventare violenti perché imitano quello che vedono in tv".

Di Alessia MANFREDI
Adattato da La Repubblica, 24 novembre 2008
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A EDUCACAO E POSSIVEL

Educacédo é algo bem mais amplo do que escola. Comec¢a em casa, onde precisam
ser dadas as primeiras informag¢des sobre o0 mundo (com crianga também se conversa!),
nogcdes de postura e compostura, respeito, limites. Continua na vida puablica, nem sempre
um espetaculo muito edificante, na qual vemos politicos concedendo-se um bom aumento
em cima dos seus ja polpudos ganhos, enquanto professores recebem salarios
escrachadamente humilhantes, e artistas fazendo propaganda de bebida num momento em
que médicos, pais e responsaveis lutam com a dependéncia quimica de milhares de jovens.
Quem ¢é publico, mesmo que ndo queira, € modelo : artistas, lideres, autoridades. N&o
precisa ser hipdcrita nem bancar o santarrdo, mas precisa ter consciéncia de que seus atos
repercutem, e muito. (...)

Mas vamos a educacdo nas escolas: o que é educar? Como deveria ser uma boa
escola ? Como se forma e se mantém um professor eficiente, como se preparam criancas e
adolescentes para este mundo competitivo onde todos tém direito de construir sua vida e
desenvolver sua personalidade ?

E bem mais simples do que todas as teorias confusas e projetos inGteis que se nos
apresentam. N&o sou contra colocarem um computador em cada sala de aula neste reino de
utopias, desde que, muito mais e acima disso, saibamos ensinar aos alunos 0 mais
elementar, que independe de computadores : nasce dos professores, seus métodos, sua
autoridade, seu entusiasmo e seus objetivos claros. A educacdo benevolente e frouxa que
hoje predomina nas casas e escolas prejudica mais do que uma sala de aula com teto e
chéo furados e livro em frangalhos. Estudar ndo € brincar, é trabalho. Para brincar temos o
pétio e o bar da escola, a casa.

Sair do primeiro grau tendo alguma consciéncia de si, dos outros, da comunidade
onde se vive, conseguindo contar, ler, escrever e falar bem (ndo da para esquecer isso,
gente!) e com naturalidade, para se informar e expor seu pensamento, € um objetivo
fantastico. As outras matérias, incluindo as artisticas, s6 terdo valor se o aluno souber
raciocinar, avaliar, escolher e se comunicar dentro dos limites de sua idade.(...)

Lia LUFT, in revista VEJA, 23-05-2007
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